
I can just 

concentrate better

when someone is sitting

next to me or

something. (S16)

Results
In summary, all children (19/19) express positive views about their
parents' presence at school (98 statements). They feel supported
by their parents.
The considerable logistical effort involved in bringing parents to
school one day a week is worthwhile from the children's point of
view.

Results

I: what is so special 

about Mom being there?

S4: That she helps me more whenever I have

problems. 

I: More than anyone else or than at home?

S4: More in Multi-family groups in school.

My mom helps me when I'm

sad or stuck. She tells

me what I can do or

helps me stay calm when

I'm angry. (S6)
I: who do you like having

around the most?

S7: Dad. He's always there. 

I feel safe.

Well, (.)
 being with the family is already

really nice. (.) But then also

being in class. It's just even

nicer. (S19)*

So when I get

stuck, I'll get

Mom (.) or Dad.

(S18)
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The concept of multi-family groups in school is a support intervention
for children with learning and behavioral difficulties [1]. Here, for one
day a week, a parent accompanies their child to school to work
together in a special group toward achieving child's learning and
behavioral goals. The intervention is part of the inclusion strategy of the
federal state of Mecklenburg-Western Pomerania [2]. 
Currently, there is little research on this new concept [3]. Against the
backdrop of educational justice, equal opportunities, and participation,
it is essential to develop and investigate effective inclusive support
options for students, particularly focusing on emotional and social
development [4] [5]. 

Introduction Background

Learning and behavorial difficulties of children are generally
multifactorial in their nature, and require a holistic approach. Often,
regulating emotions is the cause of these problems [1]. It has been
proposed that emotion regulation is a key protective factor for
positive emotional and social development [6]. For multi-family groups
in school, the family is integrated into an intervention strategy in order
to address the root causes of a child’s problems in a sustainable
manner, instead of just mitigating their symptoms, such as acting out
or social isolation [3]. Central to the idea of the concept is the
systemic work of multi-family therapy (MFT) [3]. Problems are often
similar, and so families can consult with each other to gain new
perspectives [7]. Parents are actively involved in the work at school
and become partners in their children's school education [8]. This
facilitates both intra- and inter-family interactions as well as peer
support, which can help bring about positive changes in the
participants at an early stage [3][9].What do children experience in terms of their emotion regulation in

multi-family groups in school in Mecklenburg-Western Pomerania?

Research Question

Episodic interviews with semi-structured interview guide
Sample size of 19 children (5 schools, age 6-11, labeled S1 to S19) 
Evaluation with qualitative content analysis following Kuckartz [10]
Inductive codes (based on research literature); e.g., emotion
regulation strategies, co-regulation
Deductive codes (based on interviews); e.g., learning atmosphere,
learning space for emotion regulation)

Methodology

Co-regulation by parents plays a significant role in children's experience of emotional regulation. With the role of parents taken into account in
multi-family groups in school, this concept therefor has particularly great potential to effectively support children. In this way, adaptive emotion
regulation strategies can be directly addressed, thereby contributing to a healthy psychological development of students with particularly complex
risk constellations. Multi-family groups in school thus can help get one step closer toward an equal opportunity, inclusive education system in which
all children are provided with “the necessary support to facilitate their successful education” ([5], p. 21).

Conclusion
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